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putting	together	the	next	issue	of Teaching/Writing: The Journal of Writing Teacher Education and	hope	that	we	continue	to	provide	a	
growing	voice	for	scholarship	in	all	aspects	of	teacher	development,	writing	pedagogy,	and	literacy.
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Negotiating Expectations: Preserving 
Theoretical Research-Based Writing Pedagogy in the Field
Margaret Finders, Virginia Crank, and Erika Kramer














My cooperating teacher told me that I was to teach a lesson on simple, compound, complex, and compound-complex 
sentences for my eighth grade field placement. Since I had to teach at least three lessons to fulfill my education requirements, 
my cooperating teacher suggested it could become a three-day unit in which I reviewed subordinating and coordinating 
conjunctions and then moved onto sentence types. She told me that I had to give the students a worksheet and a sheet of notes 
to be placed in a grammar section of their Language Arts Notebooks. Other than that, I was given a textbook with definitions 
and exercises in addition to a website which was designed by my cooperating teacher’s colleague at another school.  Her 
end of the unit evaluation stated students would be required to write an eleven-sentence paragraph using at least one of each 
of the different sentence types. This paragraph was used throughout the entire eighth grade at the school and consisted of 
an introductory sentence, three sentences consisting of main points, two sentences to support each of the main points, and a 
concluding sentence. 
My assignment for Dr. Finders’ class was to create a language study which would focus on an aspect of language or 
grammar and explore why it exists in the way that it does. Since I was already dealing with a grammar lesson, I figured it 
wouldn’t be too difficult to combine the two. I quickly learned this would not be the case. How do you make eighth graders 
care about sentence types? What importance do sentence types even have? I knew I had learned about sentence types at some 
point but I couldn’t remember a single thing about the lessons or how it affected me. And I knew that was the problem. If I 













































































I decided to focus on why sentence types are significant and attempted to relate it to everyday life. In creating the actual lesson, I 
did use the definitions from the textbook and printed a simple note sheet of definitions from the website. The students also played two 
different games from the website throughout the course of the unit. Since I had to create a worksheet, I tried to utilize a three-level 
study guide which I had learned about in my Education class. Students had to fill in parts of definitions, label sentences, and discuss 
different situations one might encounter different sentence types and why. 
 I knew worksheets would not cut it for this lesson because I had failed to learn grammar that way myself. As a student I 
had failed to connect the grammar concepts on the worksheet with how I used language in everyday life.  Filling in the blank on a 
worksheet did not improve my writing or speaking skills; therefore, like many students, I considered it “busy work.” Realizing that 
my students would also consider the worksheets “busy work”, I tried to incorporate aspects of a language study so they could start 
talking about why we had to talk about sentence types. My attempt was to move away from labeling and introduce situations in which 
students might encounter different sentence types being used for different reasons. 
 In Dr. Crank’s class on teaching writing, I learned that grammar should be taught in the context of writing to make it more 
meaningful. Because my students were not writing anything, and only had experience writing eleven-sentence paragraphs-- which 
were utilized throughout the entire eighth grade and mimic the five paragraph essay while using fewer words-- as opposed to whole 
texts, I had to think of activities which would require them to write in order to apply what we had been talking about in class. My 
students engaged in sentence combining exercises, wrote their own sentences from scratch using the different sentence types, and 
participated in a warm-up writing activity which required them to write several sentences about their spring break while utilizing 
different sentence types. It became apparent, especially when I asked students to write their own sentences from scratch, that none of 
them were used to learning grammar through writing activities.  Many students said it was “too hard” to write a compound-complex 
sentence without help, even though they had been completing them from sentence fragments in an earlier lesson. However, the fact 
that my students were struggling with the application of the grammar concepts alerted me that I needed to do some re-teaching.  Had 
my students only been required to complete worksheets this need for re-teaching may not have been as apparent.
 Though writing is a major context for grammar, I also wanted to present sentence types as bearing importance in spoken 
language; this lead me to focus on power dynamics in both written and spoken language.  To begin working in different contexts, I 
asked students to work in groups and pick one of three different scenarios and write a short script to be performed for the class. Each 
scenario presented characters with differing levels of power, for example, two athletes and a coach.  Students were to use at least three 
of each of the sentence types and write a short explanation as to why they gave each type of sentence to each character. I had also 
hoped that this would be a good transition from my lessons into their pre-planned final assessment for the unit, which was writing an 
eleven-sentence paragraph using a variety of the sentence types. 
 It was rather difficult to turn this lesson into a language study without falling back on the “one day when you need to 
get a job, you have to be able to write like this” idea. For eighth graders a “real” job seems a million years away, so they needed 
something they could connect to now. Unfortunately, this cannot be taught by a worksheet. Though the worksheets did give the 
students practice, they were not enough to make the material stick. My attempt to incorporate an acting activity along with several 
writing activities seemed to make students more interested in the lessons, however I still had to re-teach the material twice and then 
return from my new placement to teach a review lesson, give a review worksheet, administer the quiz, and grade it. Many students 
showed a great improvement throughout the unit, but most of the quizzes were not passing scores, which suggested that a combination 
of the lapse of time between the unit and quiz and an emphasis on worksheets and isolated sentences during the review made it 
difficult for students to fully grasp the material in a meaningful way.  
 I think if students had been accustomed to learning the “why” behind grammar then it would have gone more smoothly. 
Because it was not my classroom, I had to abide by certain requirements like the emphasis on worksheets for practice and the eleven-
sentence paragraph, which is to be expected as a clinical student. My attempt to come into the classroom and present the students with 
a completely different way to learn grammar was foreign, even though the methods behind it were backed up by research presented 
in both Dr. Finders’ and Dr. Crank’s classes. Not only was I not their real teacher, but I was not teaching the way their real teacher 
teaches.
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Gatekeepers and Guides: Preparing Writing 
Teachers to Negotiate Standard Language Ideology




















































Standard Language Ideology and Subject Positions 
	 Standard	language	ideology provides	one frame	for	analyzing	the	underlying	language	beliefs	that	emerged	in	the	interviews.	




































































I	analyzed	the	interviews	with	the	following	question: What ideological stances (about teaching English, standard English, 


















































Rosina	Lippi-Green’s	(1997)	discussion	of	“appropriacy”	arguments	in	English with an Accent points	to	the	dilemmic	nature	














































































































































9 Language users like Zack who make claims about these preferred forms often contradict their reports in their actual usage (Milroy and Milroy).
10  This later study further affirmed the ways that positions taken up by English teachers have implications for equitable instruction: Multiple positive positions 
of students and teachers emerged, such as students as knowledgeable and teachers as equitable, student-centered, or appreciative. Other less generative positions also 
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Becoming Peer Tutors of Writing: Identity 





































For	example,	in	chapter	three	of	the	Bedford Guide for Writing Tutors,	“Inside	the	Tutoring	Session,”	Ryan	and	Zimmerelli	
(2005)	encourage	their	readers	to	utilize	four	specific	behaviors	in	order	to	effectively	begin	a	tutorial	and	establish	rapport	with	a	tutee:	






The	 distinction	 between	 the	 two	 terms,	 “identity”	 and	 “role,”	 lies	 in	 the	 level	 of	 awareness	 an	 individual	maintains	 over	
identifiable	behavioral	characteristics.	The	characteristics	of	one’s	identity	are	an	unconscious	representation	of	his/her	natural	behaviors.	
In	contrast,	the	identifiable	characteristics	of	a	role	are	consciously	constructed	and	typically	employed	temporarily.	While	an	identity	
T / W reflects	an	individual’s	complete	commitment	to	a	set	of	characteristics,	a	role	reflects	a	lower	level	of	commitment	to	them.	This	is	why	an	individual	can	be	said	to	be	“playing	a	role,”	and	not	“playing	an	identity.”	Identity	construction	is	facilitated	through	exposure	to	the	models	(Wortham,	2006)	and	discourse	(Benwell	and	Stokoe,	2006)	of	an	identity.	With	this	dual	exposure,	individuals	can	choose	to	construct	a	specific	identity	by	making	decisions	that	reflect	the	characteristics	of	the	larger	identity	model.	
A	deeper	understanding	of	the	concept	of	teacher	identity	may	assist	writing	center	directors	in	promoting	the	construction	
of	 tutor	 identities	amongst	 the	participants	of	 their	preparation	programs.	Research	from	K-12	teacher	education	programs	suggests	
preparation	programs	would	greatly	benefit	from	an	additional	focus	on	developing	a	tutor	identity	within	the	course	of	the	preparation	
program	(Alsup,	2006;	Danielewicz,	2001).	Teacher	 identity	 research	 in	 teacher	education	programs	 indicates	 that	participants	who	
are	prepared	to	assume	the	program-appropriate	identity	will	have	a	strong	affiliation	to	their	positions	and	more	effective	pedagogical	
practices	(Alsup,	2006;	Danielewicz,	2001;	McKinney	et	al.,	2008).	
	 	Without	 exposure	 to	 relevant	 tutor	 identity	models	 or	 discourse,	 participants	 in	 a	 tutor	 preparation	 program	may	 rely	 on	






	 In	addition	 to	exposing	a	new	tutor	 to	appropriate	models	and	discourse	of	a	 tutor	 identity	within	 the	preparation	module,	
writing	center	directors	can	include	relevant	results	from	teacher	identity	research,	and	also	highlight	several	stable	identifiable	behavior	


























































Content Knowledge/Behaviors Consistent with Preparation
	 Melissa	 and	Robert	 (prepared	 by	 the	CRC	workshop)	 both	 displayed	 evidence	 that	 they	 possessed	 sufficient	 composition	
content	knowledge	for	work	as	peer	tutors	of	writing,	but	they	did	not	display	tutoring	behaviors	that	were	consistent	with	the	goals	
of	the	preparation	workshop	as	articulated	by	the	workshop	leader.	While	neither	tutor	displayed	evidence	of	exceptional	mastery	in	
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Similarly,	Melissa	 displayed	 an	 inflexible	 understanding	 of	 academic	 prose,	which	 also	 prevented	 her	 from	providing	 her	


























































of	 the	CRC	preparation	program,	exposure	 to	discourse	 is	necessary	in	 the	development	of	strong	identities.	Melissa’s	belief	 in	her	
membership	to	a	localized	community	of	tutors	may	have	influenced	her	ability	to	develop	a	slightly	stronger	tutor	identity	than	Robert	
who	showed	no	evidence	of	membership	in	a	local	community	of	tutors	or	a	larger	field	of	discourse.
	 Although	 neither	 Suzie	 nor	Annie	 displayed	 overt	 evidence	 of	 possessing	membership	 in	 the	 community	 of	 CRC	 tutors,	
both	tutors	indicated	that	they	felt	affiliations	with	the	larger	discourse	community	of	peer	tutors.	In	their	interviews,	both	Annie	and	
































	 As	 with	 all	 case	 study	 research,	 there	 are	 limitations	 to	 the	 implications	 of	 this	 study.	 The	 data	 reported	 here	 are	 not	
representative	of	all	writing	 tutor	preparation	programs;	however,	 they	 tell	an	 important	story	about	 the	benefits	of	engaging	 tutors	
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outline	three	that	I	use	in	my	preservice	writing	classroom:	Digital Poetry, Qualitative Interview Study, and Embedded Research.	






























 Qualitative Interview Study.	When	I	first	began	teaching	preservice	writing	courses	I	was	hesitant	to	make	strong	ties	
between	curricular	design	and	my	own	research	agenda	centering	around	qualitative	interview	analyses	of	accomplished	writers.	
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Table 1. Perceived Challenges of  the













































Table 2. Perceived Strengths of the 





































Table 3. Major Topics Covered within the
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